









Humanism, modernism and designing education. 
Exploring progressive relations between Australia, New Zealand









This article takes as a starting point the career of Sir Alec Clegg, Chief Education Officer for the West Riding of Yorkshire (1945-1974) and the tracing of his professional connections with educationalists in Australia and New Zealand. In exploring the nature of global exchanges between educators, artists, architects and designers in the decades immediately before and after the Second World War, the intertwining of modernism and progressivism is critically explored in the wider contextual frame of the arts and crafts movement. The notion of increasing the humanity of the classroom occupied the efforts of a constellation of individuals caught up in the desire to redesign schooling in ways that would regenerate democratic relations of living in the post-war world. It is suggested that a common thread connected those concerned to strengthen democracy through combining progressive and modernist attitudes with the potent legacy of the arts and crafts movement.






	During the immediate post-war decades in England, a new generation of figures emerged to take up pubic service in support of educational renewal. They had come of age during the 1930s and, having endured the rise of Fascism and the war years, came to devote their professional lives to civil service in the fragile conditions of peace, regeneration and reconstruction. Among these were architects, artists and educationalists committed to what might be called an humanitarian educational project involving what they understood as ‘a change of heart’ in the adult towards children. In England, this generation of senior officers in the service of the state included Sir Alec Clegg (1909-1986) who from 1945-1974 was Chief Education Officer for the West Riding of Yorkshire. This article takes the career of Sir Alec Clegg as a starting point in exploring the reaches of the related ideas of education through art and increasing the humanity of the classroom in efforts to reconstruct educational relationships in the post-war world.
	Clegg came of age as an educator during the late 1930s; a decade that saw the rise of Fascism which vividly demonstrated the vulnerability of schooling to further political agendas. Much attention has been paid at the time and since to the advances in scientific knowledge of human development that impacted on educational planning, particularly through the emergence of educational psychology as a discipline. Certainly figures such as Cyril Burt (1883-1971) and Susan Isaacs (1885-1948) were very influential. Less attention has been paid, however, to the impact of modernism and to the efforts of individuals who argued for a change of attitude towards the place of the arts in education and about the value of the arts in individual development and in strengthening democratic society. This strand of thought was essential to what later came to be called the revolution in primary education that Clegg described and, to a large extent, led.​[1]​ But as he correctly observed, its effect was difficult if not impossible to measure and it is the measurable and the quantifiable in education that in Clegg's time and still today dominates thinking, limits practice and casts a shadow over our research imaginations.
	Some years ago I was contacted by one of Sir Alec Clegg’s three sons who suggested I might be interested to take a look at his father’s collection of books concerning education. Thus, in doing so, I was offered a valuable opportunity to reflect on what the collection suggested about the scope of his interests and the global reach of his networks. Among the large collection were several books and pamphlets concerning schooling in New Zealand and Australia, some containing hand-written notes of dedication to Clegg, thanking him for his visits and other forms of contact. These annotated findings prompted me to ask what was the extent of travel between the Antipodes and the English regions among educationalists and others seeking a renewal of educational environments during these years. 
	Clegg certainly visited Australia and New Zealand on several occasions while in post and during retirement. One of his first visits was made in 1957 when the Australian branch of The New Education Fellowship sponsored a lecture tour by international educationalists Professor J. W. Tibble​[2]​, Alec Clegg and, from India, Dr Mateur. Clegg was hosted on that occasion by a newly qualified elementary school teacher, Fred Armstrong who recalled,

	At my one-teacher school I was able to give Mr Clegg a full run-down on my training,
	how the classroom functioned daily and showed him the range and quality of the 	work the students were producing. He was most impressed. The result was that, if I 	could get to England he would give me a job and anticipated that I would interact 	and share my Australian experiences with the schools and any teachers that I would 	meet. He felt that we had much to offer each other in our own way.​[3]​

Armstrong and his wife spent a year, 1959, in the West Riding of Yorkshire, attached for six months to Redhill Primary School, Castleford where he ‘participated, absorbed, gleaned and shared educational methodology, philosophy and basic routines.’​[4]​


A collection of Clegg’s talks to teachers is held at the National Arts Education archive at Bretton Hall, near Wakefield, West Yorkshire, where Clegg established a teachers training college in 1949. We know from these sources that he gave a number of talks to Australian teachers during the 1957 visit. In 1964, the same year that Herbert Read visited Australia on a speaking tour, Clegg sent addresses of West Riding Schools to Australian contacts ‘so that there could be direct contact between schools in both countries.’​[5]​ In 1970, a delegation of Australian teachers and administrators travelled to England to see for themselves what they had heard so much about with regard to the transformation of primary education. One of the visitors who can still account for that trip was Phil Cullen, at that time serving as regional director of primary education for the North West of Queensland. He recalled,

 	In 1970 I paid a special visit to the West Riding of Yorkshire because I had heard 	that the Authority, under the leadership of Sir Alec Clegg had some special things 	going for it in regard to children's capacity to learn at the primary school level by 	increasing the humanity of the classroom. I was not disappointed. It was a real 	educational experience. You could 'feel' an atmosphere of real learning in the 	schools.’​[6]​

This comment was typical of those made by visitors to the English regions who travelled from many different countries during these years. That humanity had deep roots and parallel branches in the Australian and New Zealand territories.

	An invitation to take up a Macgeorge Fellowship, hosted by the University of Melbourne’s School of Architecture and Design, offered the opportunity to pursue the answers to some of my questions regarding Clegg.​[7]​ Somewhat appropriately, the fellowship provided an arts and crafts-era house as a base for the research. Following in Clegg’s footsteps, I wanted to understand more about his journeys to Australia, New Zealand and indeed other parts of the world including Canada and the USA. Who had he met? What did he see? How did he reciprocate and what was the impact of the development of networks of educationalists sustaining such exchanges? The extent and impact of travel and exchanges among networks of educationalists and others concerned with schooling has been an important strand of work among historians of education in recent years.​[8]​ What more could this story add to our understanding of the global reach of progressivism in the middle decades of the 20th century? However, since Clegg’s visits to Australia and New Zealand left little trace of any activity distinctly unique to those territories, the research journey became less of a tracing of Clegg’s footsteps and more of an exploration of the key principles and values that shaped his career and that of the teachers who came under his influence. The pursuit of the Antipodean Clegg, in other words, led me to identify parallel histories of individuals loosely associated with one another but committed, in spite of differences in geographical location, to an education uniting head, heart and hand. Within this prosopographical framing, Clegg’s later efforts to enhance the experience of schooling in the West Riding of Yorkshire and in influencing national policy in general came to be seen to have deep and extensive roots and a wider global context.​[9]​

Modernism, progressivism and the potent legacy of the arts and crafts movement 

	Referring to the English National Curriculum, introduced in 1980s, which, he argues, led to a marginalisation of the arts in children’s experience of education, Peter Abbs has suggested that a major cause of the neglect of aesthetic activity in the curriculum ‘emanates from the intertwining of modernism in the arts with progressivism in education’.​[10]​ This rather negative but historical appraisal emphasises modernism’s break with the past in its insistence on the ‘now’ and the new. However, this is to neglect a characteristic of modernism that had significant impact on attitudes towards the design of the modern school in the immediate post-war decades. This was the idea that the educational environment together with a redesigned curriculum might act in conjunction as agents in increasing the humanity of the classroom. The roots of this idea were extensive and touched several continents in the English-speaking world. In progressive educational contexts, modernism drew strength from the characteristics of an earlier set of design ideas as expressed in the English arts and crafts movement. 
	In my recent work I have tried to understand the nature and extent of the global exchanges that focused on planning environments for the education of the young child in the immediate post war decades.​[11]​ The axis upon which these exchanges occurred was the ‘humane’ and ‘lively’ education recognised to be flourishing in the English primary school. This was mainly but not exclusively occurring in newly built schools under the leadership of progressively inclined head teachers. Any progressive educator worth their salt during the 1960s and 70s was planning a visit or recovering from the experience of visiting new schools in Hertfordshire, Oxfordshire, London, Bristol, Leicestershire and the West Riding of Yorkshire. The English primary school was then considered to be the most advanced in the world in shaking off the shackles of the nineteenth century mechanical model, and developing an educational experience that might be enjoyed in an atmosphere of freedom, humanity and openness.
	At this time there were important shifts taking place in the planning of public schooling across the English-speaking world. These can be summed up as efforts in three linked directions. First, in experiments intended to harness the power of the arts across the whole of the curriculum, especially for the younger child; second, in encouraging a view of the child as essentially a creative rather than technical being; and third, in enhancing the beauty, functionality and overall aesthetics of the built environment.

	Modernism during the 1930s was beginning to exert its powerful message that all aspects of living in the modern world might be recast and redesigned to correspond to new industrial, social and cultural conditions. An essential part of this world view was that art, craft and design were fundamental aspects of humanity and therefore were at the heart of societal change for better or for worse. The capacity of modernism not only to challenge aesthetic sensibilities but also pedagogical practices was exemplified in the experience of the Bauhaus (1919-33) in Germany and in the response of the Nazi regime in ensuring that its influence was curtailed. However, the attitude to education celebrated by the Bauhaus found its way into a philosophy of practice among architects, artists, designers and educators caught up in the desire to re-imagine education and the modern school.
On both sides of the Atlantic, as well as in Australia and New Zealand, modernism drew strongly from the arts and crafts movement in foregrounding the significance of design, beauty and craftsmanship in all forms and materials. The view of the child as inherently creative and ready to respond to good design in everyday life infused progressive educational thinking and planning during these years.
	The architecture of schools, as well as their decoration, furniture and fittings, was regarded as a powerful force for change at all levels of education. Already in the 1930s, the school’s furniture was integral to the concept of the design of the modern school. This was achieved by Dennis Clark-Hall in his (1940) High School for Girls at Richmond, Yorkshire​[12]​ and by Arne Jacobsen in his (1956) Munkegaard school in Copenhagen. At Crow Island Winnetka (1941), Eero Saarinen designed furniture and fittings intended to be beautiful as well as functional. The same attitude was found in the values placed on furniture and fittings at Cambridgeshire under the guidance of Henry Morris. At the English Ministry of Education, David Medd and John Kay voiced their belief that ‘if school life is the starting point, the furniture and its disposition for that life must be the first step in the design process - not the last’.​[13]​ 
	The spirit, atmosphere, and life of a school were features difficult to assess but obvious to those who encountered them. It was felt to be essential to visit and observe the schools in their full function since documentation in the form of memos and reports were by their very nature unable to communicate the intangibility of atmosphere. A common vocabulary developed among architects and educators accounting for buildings affording renewal of pedagogical relationships and materials having agency. Some of this vocabulary and attitude is captured in these observations made by the architects Stillman and Castle-Cleary in their 1949 book, The Modern School:

'It is not easy to define anything as intangible as environment . . . In relation to the school-child it is said to include the shape, colour, pattern and feel of the objects with which [the child] comes in contact – [their] desk, the blackboard, the floor, walls, windows and doors of [their] classroom, each of which will have its own associations for [them] . . . And it is the dual character of school and teacher which form the earliest and most lasting impression upon the school-child, and which combine to bring about that equally intangible thing, atmosphere'.​[14]​


Increasing the humanity of the classroom
	Architects and educators who collaborated in the post-war era forged a ‘common vocabulary of design’ in relation to the planning of new school buildings supported by a consensus in the dominant ways of envisaging the modern school. From the 1930s, there also developed a common vocabulary of progressive education that Clegg was later to draw on. Key concepts that were presented and discussed at international conferences (1930s-70s) included the phrases; ‘education for living’; and ‘education through art’.​[15]​ 
	Much has been written about the 1937 New Education Fellowship (NEF) conference hosted by Australia and New Zealand.​[16]​ It has been well recognised by scholars since as well as by participants at the time as a key moment when the significant figures in the English-speaking world united around an agenda that promoted progressive educational ideas. At the time, and since, most attention seems to have been paid to the contributions of the educational psychologists and educational administrators. But these made up only a fraction of proceedings. Contributions to the conferences were organised into twelve sections. Several of these dealt with what was then termed the ‘new education’ mostly referring to interests driven by the new discipline of child psychology which was presented by the then well known and admired Dr Susan Isaacs. However, a whole section of the conference was devoted to ‘Education Through Art’ and it is remarkable how little attention has been paid subsequently to this series of contributions. 
	At the New Zealand conference of the same year, three out of the four lectures in the section “Education Through Art’ were presented by (Sheffield born) Canadian artist and art educator Arthur Lismer; the fourth ‘Child Art in Austria’ was given by Paul Dengler. Lismer spoke on the themes ‘Art in a changing world’; ‘Art and Creative Education’; and ‘Education Through Art’ and he drew attention in the process of his delivery to the disappointing aesthetics of the environment where he was speaking. The report of the Australian proceedings provides evidence that Lismer presented alongside Dengler in a section entitled ‘special aspects of education’. Here Lismer spoke to the themes of ‘Education through art’ and ‘The Teaching of Art’.
	While at Dunedin, in New Zealand, Lismer received a warm welcome when he presented his lectures within an art gallery. This may have been connected to the Dunedin school of Art where Gordon Tovey (1901-1974) had in the same year been appointed head of the art school. It has been suggested that Lismer’s emphasis on aesthetics and ‘education through art’ may have been received so enthusiastically given the contemporary focus on aesthetics promoted by James Shelley, professor of education who, in turn, had been a great influence on the director of education in New Zealand, Clarence. E. Beeby. Lismer's arguments were endorsed by other speakers including Dengler and Harold Rugg. Rugg, Professor of Education, Teachers College Columbia, spoke to the theme ‘the new education and the child-centered school’.
The emphasis on education through art at the New Zealand conference encouraged Gorden Tovey to further pursue his innovative teaching methods integrating art, drama, music and movement. Tovey believed strongly in the creative arts not as an appendage but as pivotal to education and essential in the learning process. His approach encouraged teachers in New Zealand schools to recognise the importance of Maori art and to help transform school buildings into bright and colourful places. There are strong echoes here of the approach taken in England by Clifford Ellis at the Bath Academy of Art, founded in 1946, and of the experimental pedagogy put into practice only a few years later by head teacher Arthur Stone at Steward Street School Birmingham. Stone had introduced an experiment in education through art, addressing all aspects of the elementary school curriculum. Steward Street school attracted the attention of educators, artists and administrators from all parts of the UK and further afield. Among these was a young education advisor, Alec Clegg, who subsequently referred to his witnessing the practice of education through art at Steward Street as his epiphany. Later, as director of education for the West Riding of Yorkshire, he recruited Stone to be his education adviser for movement in the curriculum.​[17]​
	The parallels between Stone’s primary education curriculum through the arts, Ellis’s programme of training artists and teachers, and Tovey’s inspirational work with school teachers and art educators, are striking. From 1941 as an art lecturer at Dunedin College, Tovey introduced programmes to encourage the expression of the creative imagination which he believed was key to both children and society fulfilling their potential. In 1946 he was appointed first supervisor of art and craft for the Department of Education in Wellington. During the ten years in that post he is said to have revolutionised art teaching in New Zealand and transformed learning environments in so doing. He made great changes in the appreciation of Maori art in his book The arts of the Maori (1961). As supervisor of art and craft from the mid 1940s until 60s, Tovey’s methods paralleled those of Alec Clegg and art advisors in England in the use of extended in-service training that engaged teachers directly with their own making of art, music, drama, dance in order to know how to encourage that in others.
	During the 1940s and 50s Australia played host to further NEF conferences and a number of individuals came into post as art advisors at that time who were later to contribute to ongoing discussions about the significance of the arts in education.	In the same year that The Modern School was published (1949), the English educationalist James Hemming (1909-2007) was invited to speak at an Educational Conference in Melbourne, Australia. The theme of the conference was ‘democratic living’ and it had been organised by the Australian Federal Council in cooperation with the headquarters of the New Educational Fellowship in London. Co-author of The Child is Right a Challenge to Parents and other adults​[18]​, psychologist, unorthodox ex-teacher and campaigner, Hemming was at that time a member of the New Educational Fellowship committee and was touring Europe, South Africa and Australia promoting the educational ideas and practices of the Dutch progressive Kees Boeke.​[19]​ Alongside him, as guest participants at the conference were Carleton Washburne and Washburne’s wife Heluiz.​[20]​ This was a significant choice on the part of the conference organisers. Hemming was a progressive educationalist who was to become an active member of the British Humanist Society (f. 1963) for many years.​[21]​ Carleton Washburne had established an international reputation as an educational administrator who embraced the power of modernism in the design of nurturing democratic and beautifully designed school environments. For many, Washburne was recognised as having achieved his aim, or his ‘philosophy in brick’ as it was referred to, in the completion of Crow Island School, Winnetka which opened in 1941.​[22]​ To design the architecture, the furnishings, fittings and decorations, Washburne had recruited the services of the most respected modernist architects and designers resident in the USA to contribute to his ‘ideal’ school project. These included artists and designers recently arrived from Europe who were participating in a Bauhaus-type experiment in interdisciplinary art education at Cranbrook Academy of Art near Detroit.​[23]​ Known as ‘the cradle of American modernism’, the founder of Cranbrook, the philanthropist and newspaper magnate George Booth, was inspired by the vision of the Arts and Crafts movement.​[24]​ Increasing the humanity of the classroom and school was linked in the minds of these individuals to the post-war determination of the allies to ensure, through education, that future societies would be equipped to resist any further emergence of Fascism. Crow Island was described as ‘at once expressive of its purpose and humanising in its outlook.’​[25]​ 
	For both Washburne and Hemming, increasing the humanity of the classroom was integral to the international project of strengthening of democracy through education. Hemming was for a time governor at St Georges-in-the-east, a remarkable state secondary school situated on Cable Street in London's East End where head teacher, Alex Bloom had removed the threat of the cane within this pioneering experiment in democratic schooling.​[26]​ Washburne had recently spent time in Sicily as the allies’ post war educational advisor, charged with removing Fascist propaganda from the Italian school curriculum.​[27]​ Both figures drew courage from the belief that changing the environment of education and encouraging engagement with the expressive arts could encourage pupils to learn how to manage freedom: an essential requirement in the generation of democratic relationships.
	A year earlier, in 1948, also in Australia, the State of Victoria had commissioned the English art critic Herbert Read to advise on its school syllabus as his recently published book, Education Through Art (1943) was becoming well known in Australia and New Zealand. Read was an enthusiast of both modernism in art and progressivism in education and more than any other figure at the time brought these two movements together in his writing and in his speeches. During the early 1950s, with the demise of the New Education Fellowship and the emergence of the idea of education through art, the UNESCO Department of Cultural Activities sponsored a series of seminars led by Read linking England and Australia. The first was held at Bristol in England (1951) and the second in Melbourne, Australia (1954). The theme of these meetings was in each case ‘The visual arts in education’ and the intertwining of modernism and progressivism was evident.​[28]​ Bristol participants took trips to Dartington Hall in Devon and to the recently established Bath Academy of Art where Clifford and Rosemary Ellis were pursuing a programme for the professional development of teachers to equip them to take on the practical work of education through art.​[29]​ At its premises at Corsham Court, a reverence for the principles of the arts and crafts movement coloured the pedagogical approach. ‘Students were taught to understand the making of everything from the elaborate plaster-work ceilings and the finely chased door locks in the state rooms at the court to the glazing bars of terraced houses in Bath, from the culture of orchids to drawing from wild nature, from music and dance on the lawns to music and dance in painting and sculpture, from history to art history.’​[30]​ 
	Speaking at the Bristol meeting, Read argued that in order to communicate human reaction as completely as possible, it was necessary to employ not only ‘the infinite subtleties of verbal expression, but also verbal modes’. In other words, as he explained, ‘the aim of education is, therefore, the creation of artists – of people efficient in the various modes of expression and communication’.​[31]​ The Australian representative at Bristol was J. A. Campbell, supervisor of art education in Western Australia who spoke to the theme of ‘Art and International Understanding’. The subsequent Australian seminar was held at the Women’s College, Melbourne University where the participants were directed specifically to art education needs in Australia. The proceedings of the seminar stimulated the production of an edited collection, Education Through Art in Australia (1958) which contained a foreword by Herbert Read.​[32]​ The Melbourne conference came to a number of resolutions aimed at reforming and reconceptualising art education in schools, in teacher training colleges, and in the public domain.​[33]​ To coincide with both the Bristol and Melbourne seminars, the organisers mounted an impressive children's art exhibition showing work from many countries in the world. In the same year, 1954, the first assembly of the International Society of Education through Art met in Paris. Meanwhile, the American schools architect William Caudill of Texas published his book Towards better School Design and the English husband and wife team David and Mary Medd were the guests of the Danish ministry of Education to advise on best practice in school design.​[34]​ Art, especially large scale mural art was already a feature of the schools they were involved with thanks to the policies of enlightened local education officers such as John Newsom in Hertfordshire and Stewart Mason in Leicestershire.​[35]​
	This international cross-disciplinary work during the first years of peace relied upon and drew strength from a fundamental re-evaluation of the place of the arts in the education process. Excellence in art and design were aspired to be both an aspect of the curriculum and integral features of the material school building, its equipment, fittings and furniture. This was accompanied by a new conceptualisation of the young pupil as actively engaging with and responding to their immediate environment as artist rather than technician. These reconsiderations have traditionally been associated the notion of child-centered education closely allied to the emerging behavioural disciplines of child study and educational psychology. However, to fully understand this phenomenon, we also need to take account of the impact of the intertwining of modernism in architecture and furniture design with progressive educational ideas and practices and the impact of these in trans-continental contexts.


Towards a revolution in the education of the human spirit
	There was enormous respect, not only in the UK but abroad, for the guiding educational values provided by Alec Clegg who had an acute regard for the influence of aesthetics and design in schools and would tolerate therein only, ‘things most likely to influence the growth of the human spirit ‘. At a conference for modern school head teachers held at Ilkley in July 1954, Clegg insisted, ‘we could see to it that rubbish and junk are thrown out of our schools and, as much as possible, that what comes into them is good to look at as well as to use.’​[36]​ On another occasion he sought to provide an every-day example to illustrate his point. ‘If a child eats a meal at school, the spoon he uses serves two functions. It serves to get food from the child’s plate to his mouth and to show that child what a well-designed spoon looks like’.​[37]​ 
	It was not only the younger child who was to become enlivened with a new attitude towards environments, things and relationships fundamental to learning and well-being. Clegg was a significant voice in the findings of the Newsom Enquiry which reported in 1963 on the state of education for the vast majority of secondary school age pupils.​[38]​ These youngsters who had sat and failed the ubiquitous 11-plus examination, were the rejected and the neglected as ‘they do not readily lend themselves to measurement by the conventional criteria of academic achievement.’​[39]​ The report concluded there was a need for ‘a change of heart, on the part of the community as a whole towards children’.​[40]​ What was needed was a recognition that those parts of education, less easily measurable, were as vital to the individual and society as those that were. This was an education of the spirit: That part of humanity that defies measurement. In particular, Clegg drew attention to the role of the expressive arts and their impact on other basic skills. 

‘A change of heart towards children’

	The concept of children as artists and the agency of art, craft and design in the educational experience was argued and struggled for in these years in England, the USA, Australia and New Zealand. More than (although this was certainly also the case) a revised expectation of what young children were capable of producing in representing their world through drawing, painting and clay modelling, this was a modernist concept of the artist as one responding and reacting to the everyday objects of art, craft and design they encountered through creative engagement, story making and play. A contemporary of Clegg’s was Henry Morris, Director of Education for Cambridgeshire (1922-54).​[41]​ The Cambridgeshire village colleges, particularly Impington Village College, promoted the notion that the beauty of the architecture and the delightful well-designed artistic and material objects the building contained would exercise their potent, but unspoken, influence on those who use them from day to day. This, Morris declared, was true education. Patron of the arts and an enthusiastic modernist, Morris, famously described the process of education as the ‘golden method’ in his remarks at the opening of Impington Village College in 1939. This was a statement as much about the concept of the child as artist as it was about the decoration and design of school buildings.

The design, decoration and equipment of our places of education cannot be regarded as anything less than of first-rate importance - as equally important, indeed, as the teacher. There is no order of precedence - competent teachers and beautiful buildings are of equal importance and equally indispensable ... We shall not bring about any improvement in standards of taste by lectures and preachings; habitation is the golden method. Buildings that are well-designed and equipped and beautifully decorated will exercise their potent, but unspoken, influence on those who use them from day to day. This is true education.  

Ensuring that educational environments were enriched with aesthetically stimulating equipment and decoration was a powerful progressive idea that connected generations of art educators, administrators, artists, designers and architects across several continents during the post-war period. In the West Riding of Yorkshire, under Clegg’s directorship, the County architect Hubert Bennett opened a section in his department devoted to the design of school furniture. In the ten years that he served the region, 1946-1956, several hundred schools were built and every one of them was equipped with bespoke furniture. Bennett had visited the architects department at Hertfordshire during the immediate post war years and had been impressed by their attention to the detail of furnishing and fitting new schools. Clegg maintained a commitment to the aesthetics of the school environment across the decades of his administration drawing from his own roots in the English Arts and Crafts movement.
Returning to Australia, after his year in the West Riding of Yorkshire, Fred Armstrong was inspired to develop Clegg’s philosophy in his practice as a teacher and subsequently as a principal. Woollahra Demonstration School, during the 1970s, under Armstrong’s direction, became an internationally celebrated progressive educational institution. 
	
	Woollahra had a wonderful international reputation as a forward-thinking 	successful primary school. As well as the 350 teacher trainee students 	who visited the school each week we had up to 500 additional 
	visitors each year between 1973-1985.

Visitors came to observe a vibrant interpretation of ’open education’ from across the nation and from across the world. While Clegg returned to Australia, he did not visit Woollahra, but if he had, Armstrong reflects,





Exploring the networks of individuals engaging in efforts to promote modern education for the young child in Australia, New Zealand and England during this period has enabled the career of Sir Alec Clegg and the global extent of his influence as a progressive educational administrator to be placed in context. That context consisted of a rich and vigorous enthusiasm for the central place of the arts and creativity in education, supported by international sponsoring bodies such as the New Education Fellowship and the Carnegie Foundation. Individuals, such as the director of primary education for North Queensland, Phil Cullen and progressive primary school principal Fred Armstrong were drawn, by the influence of Clegg, to see for themselves what the so-called ‘revolution’ in the English Primary School consisted of and this experience shaped their subsequent careers as well as the careers and experiences of the teachers and pupils they in turn influenced. But I have argued that the flowering of ‘open education’ as it became known across these nations during the 1970s was rooted in a deeper trans-national conversation that reached into the very early expressions of modernism in art, architecture and education and this can go some way to explain the strength of conviction held by the individuals encountered in this study that the arts, aesthetics and design should be integral core elements in any curriculum and educational experience that enhanced the humanity of the classroom.

	The constellations of actors explored in this article, in their specific ways became caught up in an optimistic turn in the post-war world. This turn was about the place of the arts in encouraging ‘a change of heart towards children’ meaning a fundamental change in the response of the adult world to childhood. It was believed to be vital to attempt to come close to realising the experience of being a child through an empathetic engagement with their material and social worlds. The shift in perspective, as has been demonstrated, occupied educationalists, architects, and art educators as well as artists, anarchists and administrators, in Europe, the USA, Australia and New Zealand. It relied on travel and serious degrees of exchange. Constellations of mutual interest formed around realising a humane educational plan. The notion shared in common was that art and creativity were fundamental aspects of humanity. However, while their practice and expression was universally provided for by nature, it was unequally accessed as a consequence of prevailing social inequalities. Therefore a striving towards more equitable levels of social justice was at the heart of the widespread experiments and innovations, designs and interventions achieved or struggled for in these years.
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